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The problem

In Kazakhstan there is no standard for the education of children with ASD (autism spectrum
disorders). Even if such children have normal learning abilities they are faced with rejection
and lack of understanding in educational institutions and forced to become social outcasts.
Society in Kazakhstan has not yet absorbed the belief that children with ASD have a right to be
taught in schools along with normal children. Currently, there is no state kindergarten school
specialising in the care of such children and preparing them to adapt to mainstream school at

seven years old.

So, the question arises of the appropriate provision of an integrated and inclusive state
education system where children with all form of different abilities are catered for. To develop
an inclusive primary education system for Kazakhstan it is essential that kindergarten schools
for children with ASD are developed, resourced and supported. In addition, a set of policy
recommendations for the education of children with autism needs to be developed for

professionals, teachers and parents. This is a very big task indeed.

Currently in Kazalhstan the only options for young children with autism are home-based and
distance learning programmes which limit children's access to educational resources, deprives
them of the social experiences, and impact on their civil rights and life opportunities. There is
no doubt for us that the main aim of programmes for young children with autism in the current
context in Kazakhstan should be to prepare them to integrate into primary school when they
are ready for the transition from kindergarten. Today in Kazakhstan there is a shortage of
capacity building and training in adapted teaching techniques for these children and a shortage

of specialists willing to work with them.
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Our Centre for young children with autism

To address the problem outlined above, the authors are currently leading an initiative to
establish, develop and test a model of support for young children with autism and their families
so that they can successfully make the transition to primary school when they are
developmentally ready. As a result of the identified problem we established a small Centre for
kindergarten children with autism in early 2014 in our city of Pavlodar with the following

objectives:

a. Develop a model for Kazakhstan of structured teaching for children with autism based
on applied behavioral analysis for inclusive education (“ABA- inclusion”) with support
from experts from the United States or Europe;

b. Establish an experimental ABA-class and family support group to prepare children with
profound autism to participate in learning in state-provided educational institutions;

C. Prepare a team of professional attendants, teachers and tutors to work with students
with severe autism;

d. Provide basic training in ABA methods for professionals in the Centre and parents of
children with autism attending the Centre;

c. Change the perception of educational opportunities for children with autism and
delayed speech in the professional community and society as a whole;

d. Develop and implement innovative models for teaching children with deep, non-verbal
forms of autism;

e. Support a specialist class group in a unique kindergarten model where the structured
training of ABA-inclusive is systematically applied.

The choice of the ABA approach

The core pedagogical model used in the Centre to prepare children for inclusion in education is
Applied Behavioral Analysis (ABA - inclusion) as it is supported by a broad base of scientific
evidence. No other method of correction in autism is supported by so many studies. Essentially
the ABA method teaches children how to learn and allows teachers to teach the skills of
behavior in the classroom. It is based primarily on group learning activities. It applies promotion
without punishment - a method based on a system of incentives that promotes confidence and

success for the child. It involves parents, tutors, special assistants, teachers and parents who
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work as a team. The ABA method has clear performance criteria - the curriculum of each
student is built in accordance with the results of their standardised testing (ABLLS tests).

Progress is assessed by changes in the test results of each individual child.

Sustainability of the Centre
Currently the Centre has a class group which expanded quickly from the initial group of four to

10 children, which is the standard size for remedial classes and kindergarten groups.

On the basis of this project initiative we intend to establish an additional facility for inclusion of
children with severe autism and non-verbal autism. On the basis of outcomes of our initiatives
we intend eventually to provide advice and training on methods of teaching these groups of
children in the general education system on a regular basis. In the meantime the Centre needs
to be sustainable. In this regard, our capacity to implement such a model of learning for severe
and non-verbal autistic children is likely to rely on a range of government agencies. Already we
are furthering the project with the co-operation of representatives of state structures for the

implementation of innovative educational models for this group of children.

Findings to date

After a full year of operating the Centre we conclude that our model of inclusive education will
be effective if all stakeholders work together. All professionals involved - teachers, tutors,
psychologists, social workers, parents of autistic children and parents of other children in the
class, psychiatrists - should monitor the dynamics of the development and socialisation of the
children with autistic supported by our Centre. We conclude that specialists working with
autistic children should first know the characteristics of the child, know his/her strengths,
interests and difficulties. We are convinced so far that support for young children with autism
should not differ radically from the goals of learning for other categories of children, and that
children with autism should get the requisite knowledge and skills that can be used in formal

school and in adult life.

We are also strongly of the opinion that another important task for professionals involved with
autistic children is organisation of activities and socialisation opportunities during the holidays,
as we know already that children with autism have difficulties acquiring the social skills that are
the norm for the local societal context. We argue that social skills are best learned in a
simulating environment. For this purpose we recommend an appropriate, inclusive children’s

camp during holidays. The basic organisational principle of inclusive forms of children’s camps
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is that they should be variable and flexible depending on the problem to be solved for a
particular child. In this regard, correctional work should be done in the course of camp
activities. The camp should also create conditions for dialogue between the child and each
member of the team. Activities should be created in such a way that each child has the
opportunity to express creativity. The daily routine should be clearly constructed. Involving
autistic children in social and recreational norms with the continued support of teachers and
volunteers should parallel the involvement of children in normal public and social life where
they have opportunities to acquire new skills. Thus the creation of an inclusive camp is an
important means of social and educational rehabilitation of autistic children and the necessary

link in the system of continuous pedagogical correctional work.

Oco00eHHOCTH HHKJIK3UBHOT0 00pa30BaHus JJIA IeTeil ayTUCTOB B
Ka3zaxcrane

B Kazaxcrane orcyrcTByeT ctanaapt o odpaszosanuio aereit ¢ PAC (paccrpoiicTBa
ayTUYECKOTO CIIEKTPa): 1aXKe MPU HOPMAIBHBIX CIIOCOOHOCTSAX K O0YYEHHIO 3T JETH
CTAJIKMBAIOTCS C HETIPUATHEM W HEITOHMMAaHUEM B 00Ie00pa30BaTEIbHBIX YIPESIKIACHHUIX U
BBIHYJ/ICHBI CTAHOBUTKCS M3rosaMu odmectBa. Camo obmectBo KazaxcraHa eie He ClmocOOHO
OPUHATH JaHHBIN (akT, uto netu ¢ PAC umeroT npaBo 00y4aThCsl B IIKOJIaX HApaBHE C
OOBIYHBIMH JIETHMHU.

Ha jmaHHBII MOMEHT B IIIKOJIaX OTCYTCTBYET CIICIIHATU3UPOBAHHAS TOMOIITb JIJIsI
aJanTalyy TaKuX JeTe K OOBIYHON IKOIIE.

Jy1st BBOIa MHKJTIO3UBHOTO 00pa3zoBanus B mkoyax Kazaxcrana nis gereit ¢ PAC HyxHO
BBIPa0OTATh PSIJI PEKOMEH AU JI7IS CIIEIIMATNCTOB, TIEIarOrOB U POIUTEINCH.

[Ipennaraemasi B JaHHBIH MOMEHT Ha/IOMHAs ¥ TIUCTAHIIMOHHAs (hopMa 00ydeHUs
OTPaHUYMBACT JOCTYII JETEH K MOJHOIIEHHOMY 00pa30BaHUIO, JIUIIAET UX COLUATBHOTO OIbITa U
OTPAaHMYMBACT MX TPaXJTaHCKHE ITPaBa ¥ BO3MOXHOCTH. [ JTaBHOM IEJIBIO MMPOTPaMMBI JIOJDKHA
OBITH aIanTanus AeTel ayTucToB K mkoje. Ha cerogusmnuii aens B Kazaxcrane cymiecTByer
JIeUITUT aTalTHPOBAHHBIX METOMK U CIICIIUAIMCTOB, TOTOBBIX paboTaTh ¢ 3TOW TPYIIITON
JETEH.

Camoii rmaBHOU nipoOsiemoit B Kazaxcrane siisiercs To, uto Mcxois U3 3T0ro, npernoiaraeTces
pelIcHHE CICAYIONINX 3a1a49:

- AmanTtupoBaTh a5 Kazaxctana MeTol CTpYKTypHUPOBAHHOTO OOyUYEHUS IeTel ¢ ayTU3MOM Ha
OCHOBE MPUKIIATHOTO MOBEJAEHYECKOTO aHann3a («ABA- HHKITIO3HS») C y4aCTHEM CIIEIIUATTUCTOB
n3 CIIIA;

- CpopmupoBaTh 3KkcriepuMeHTanbHbIH ABA-KI1acc 1 rpymmy mo nmoJAroToBKe JeTei ¢ rryOoKuM
ayTH3MOM K 00y4eHHI0 Ha 0aze 0011e00pa3oBaTEIbHBIX YUPEKICHHI;
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- [TonroToBUTH KOMaHAY MPO(PECCHOHATBHBIX COMPOBOMKAAIONINX (TBIOTOPOB), YUUTEICH U
BOCIIMTATEJICH UIsl Y4EHUKOB C TSDKEIIBIM ayTU3MOM;

- [IpenocTaBuTh CrienUagIuCcTaM U POJUTENSM JACTEH ¢ ayTU3MOM 0a30BYIO MOATOTOBKY 1o ABA
U O0yUYEHUIO TaKUX JICTEH;

- I3MeHuTh npencTaBiaeHus 0 BO3MOXKHOCTSX 00y4€HHUs JETEN ¢ ayTU3MOM U 33J€pKKOIl peun B
npodeccuoHanTbHOM cOO0IIeCTBE U OOLIECTBE B LIETIOM;

- PazpaboTtare 1 BHEJPUTH MHHOBALIMOHHBIE MOJIENIN TI0 O0YYEHHUIO JeTeH C IITyOOoKOn
(6e3peueBoit) hopmoii ayTHU3Ma;

- [lopepsxaTh MIKOIBHBINA KJIACC U TPYIIY JETCKOTO cajla, Ie CTPYKTYPUPOBAaHHOE 00ydeHHE
MIPUMEHSETCS CUCTEMATHYECKH.

KauecTBe 0a30BOI MOJICNIN TTOATOTOBKHU JCTeH K MHKITFO3UH HCITOJIb3YeTCs TIPUKIIATHON
noBenenyeckuit ananus (ABA — Applied Behavioral Analysis). OH nuMeeT MHPOKYIO HAYYHYIO
JIOKa3aTeNbHYIO 0a3y — HU OJMH JIPYTOH METOJ KOPPEKIIUH TPU ayTU3ME HE TIOIICPKUBACTCS
TaKUM KOJIMYECTBOM HCCIICIOBAHUMN, YUUT JCTEH YUUTHCS — TIO3BOJISIET 00y4YaTh HaBbIKaM
MOBEJICHUS B KJIacce, TPYIIE ¥ OCHOBAM y4eOHOU AesTenbHoCcTH. [IpruMensieT moomnipenue 6e3
HaKa3aHUI — METOJI OCHOBAaH Ha CUCTEME TMOOIIPEHUH, YTO CIIOCOOCTBYET YBEPEHHOCTH U
YyBCTBY yCIIEITHOCTH peOeHKa. BoBiekaeT poauTeneld — ThIOTOPBI, CIICIIHAIBLHBIC,
00111e00pa30BaTeNIbHbIC MIEIArOrH U POJUTENN paOOTAOT KaK OJIHA KOMaH/[a, BMECTE TIOMOTast
yueHUKy. FiMeeT 4yeTkue KpuTepun padoThl — y4eOHBIHN TUIaH Ka)XJI0T0 YYCHUKA CTPOUTCS B
COOTBETCTBUU C Pe3yJIbTaTaMU CTaHIApTU3HUPOBaHHOTO TecTupoBaHus (Tect ABLLS) Ha
yueOHBbIC HABBIKH, POTPECC OIICHUBACTCS 110 H3MEHEHHSM B PE3yJIbTaTaX TEeCTUPOBAHUSI.

Knacce u rpynna gomkHbl ObITh paciipess! 10 10 yueHHKOB (CTaHIapTHBIN pazMep JUis
KOPPEKIIMOHHOTO KJIacca U rPYMIbl AETCKOrO caja).

Ha 6a3e manHorO mpoekTa CcleayeT co3/1aTh Jad0opaToOpust MO UHKITIO3UU JETEH C TSHKEITbIM
ayTHU3MOM, KOTOpasi Oy/eT MPOBOAUTH KOHCYIbTAI[MN U TPEHUHTHU 110 METOUKaM 00ydeHus ATON
TPYIIIBI IETeH B cHCTeME 00IIero 00pa3oBaHus Ha PETyJIIPHON OCHOBE.

Bo3MmoxxHOCTh BHEIpEHUs MTOA00HO0M Moienn 00y4eHHs] HeBepOAIbHBIX ayTUCTOB Ha Oa3e
JPYTUX FOCYJapCTBEHHBIX YUPEXKIECHUH, COTpYAHUYECTBO OCHOBATENEH MPOeKTa C
NPEICTaBUTENSIMU TOCCTPYKTYP Ul BHEAPEHHSI HHHOBAIIMOHHBIX 00pa30BaTEIbHBIX MOJICIIEH
JUISL 3TOU TPYIIIBI IETEN.

JlanHast MOJIeTTb MHKITIO3UBHOTO 00pa30BaHus OyAeT MMETh CHITY €CIIM BCE YIaCTHUKH IpoIiecca
OyayT paboTaTh COBMECTHO. Bce ciennnanucTsl: me1aroru, TbloTOPbI, ICUXOJIOTH, COIIMAIbHbIE
pabOTHUKH, POAUTENH JIETeH ayTHUCTOB U POAUTENH IPYTUX JETeH B Kilacce, CUXUATPHI,
JIOJKHBI OTCIICKUBATh JUHAMUKY Pa3BUTHS U COLMANIM3aluK peOeHka ayTrcta. CrennanucTsl
paboTaroniye ¢ AeTbMU ayTHCTaMU JIOJKHBI B IIEPBYIO OYepe/b 3HATh OCOOEHHOCTH peOeHKa,
3HATh €r0 CHJIbHBIE CTOPOHBI, MHTEPECH! U 3aTpyJHeHNU. OCHOBHBIE 1I€JIEBbIE YCTAHOBKU
oOydeHus JeTei ayTUCTOB He TOJIKHBI OTINYAThCA OT LIl 00ydeHHsl IpYruX KaTeropuit
nereil. OHU TOJKHBI TOTYYUTh TaKUE 3HAHHSI, yMEHUS U HaBBIKH, KOTOPbIE CMOT'YT IPUMEHSTh
BO B3pPOCJION KH3HHU.

Crienyronieit BaxXHOM 3a7a4ei 711 CIICIIUATMCTOB 3aHUMAOIINXCS TAHHOW TTPOOJIEMOM SIBISIETCS
3aHATOCTH JI€TEH ayTUCTOB BO BpeMsl KaHUKYI. Kak N3BeCTHO ayTHCTOB OYEHb TSDKEIO0 O0YUHUTh
COITMATbHO-OBITOBBIM HAaBhIKaM B UCKYCCTBEHHOU cpejie. st 3TOH 11eu JIydIiie BCero MOIXO0IUT
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UHKJIIO3UBHBIN Jlarepb. OCHOBHBIM OpTraHHU3allMOHHBIM HNPUHIUIIOM UHKIIFO3UBHOTIO JIAreps
BapUaTUBHOCTH (pOpM pabOTHI U THOKOCTH MX MPUMEHEHHUS TOW WJIM HHOU (DOPMBI B
3aBUCHUMOCTH OT 33J[a4d, KOTOpas peaeTcs Mpy 3aHATHIX C KOHKPETHBIM PEOCHKOM.
KoppeknuonHas paboTa JI0JKHA BECTHCH B TIPOIIECCE BCEX 3aHATHH. B marepe m0mKHBI
CO3/1aBaThCsl YCIOBHS ISl OOIICHUS C KaXK/IbIM YWICHOM KOJUIEKTHBA.

JlesSTenbHOCTh TOJDKHA CO3/IaBaThCsl TAKUM 00Pa30M YTOOBI y KK0TO ObLlIa BO3MOKHOCTH
MPOSIBUT TBOPYECKUI MOTEHITMANI. Pacriopsok IHs J0DKEH OBITh YETKO ITOCTPOCH.
Bogieuennyro B 0011y10 )KU3HB I€TH ayTUCTHI IIPU MOCTOSHHON MOAIEPIKKE NEIaroroB 1
BOJIOHTEPOB JIOJDKHBI Y4aCTBOBATh B OOIIIECTBEHHOM JKM3HH U TPHOOPETATh HOBBIC HABBIKH
00IIIEHHS.

Takum 06pa3om co3gaHne HHKIIO3UBHOTO Jareps sSBJISETCS BAXKHEHIIIUM CPEJICTBOM COLIMAJIBHO-
NeAarorndeckoil peabuanTaluu JeTei ayTuCTOB HEOOXOAMMBIM 3B€HOM CHCTEMbI HETIPEPBIBHOM
KOPPEKIIMOHHO-TIEIarOTUYECKON PabOTHI.



